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Connecting using the Renewed Curriculum

¤ What do you LOVE about the renewed 
curriculum?

¤ What questions do you still have?



Bridging 
what we believe
with how we live

Philosophy Practice







Who is inclusion for? 
Who does it include?

In philosophy?
In practice?





What is Inclusion?

A

B

C

D
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The Rationale



What are your colour(s)?

Do we value every colour equally?



The question is changing…

¤Why aren’t you green?

To

¤What is your colour?



This used to be true!

¤The “green” kids





The evolution of skills…



The evolution of skills…



Social
Communication

Social Responsibility

Intellectual

Creative thinking

Critical thinking

Personal
Personal Awareness 

& Responsibility

Personal Identity & Culture

The Physical Place

BC’s CORE COMPETENCIES: Who do we need to become?





Where did green come from?

¤The “green” kids



The End of Average!



How do we make an 
adjustable curriculum?

¤Build  a curriculum plan that fits 
the kids vs. kids fitting the 
curriculum

¤We need to find the RANGE!









How do we teach to the range?

1. Know your students

2. Plan backwards: Choose your goals

3. Create a range of success: Start from access and build on 
challenge

4. Extend for those who need even more access or even more 
challenge

5. Build a map!

6. Keep track of multiple sources of evidence

7. SUPPORT THEM!



1. Know your students

¤ “Knowing your learners, is foundational to 
designing curriculum,” (Childre, 2009)
¤ Not prescriptive
¤ Not one size fits all
¤ Planning for our class needs to represent their 

unique ecology 



Class Review
Learning in Safe Schools

Teacher:
Class:

Classroom Strengths Classroom Stretches

Individual Concerns

Class Review Recording Form

(Brownlie & King, 2000)

Goals Decisions

Medical Language Learning Socio-Emotional Other



CLASS PROFILE 

Interests: -socializing, sports, performing arts (dance and drama), facebook, reading

Classroom Strengths
-attentive
-good listeners
-ask for help
-like real-life examples/applications
-visual, hands-on learners
-good with text features
-positive towards each other

Classroom Stretches
-generating their own strategies
-determining importance
-discussion
-self-monitoring
-accessing prior knowledge

Individual Concerns

Goals
-Making connections
-Determining Importance
-Applying their learning across the curriculum
-Help students develop planning and self-monitoring strategies
-Be able to write a persuasive piece using research skills

Decisions
-Before, during, after lesson structure
-Targeted, extended strategy instruction
-Multimodal representation opportunities 
(differentiation)
-Planning activities, metacognitive steps in lessons

Medical
Nate: (ADHD)- difficulty 
with staying focused

Language
Peter - ESL 2
Cory , Doug & Allie  ESL 3
- 6 other students  ESL 4 and 
5.

Learning
Nate, Jason, Lars- frontload, 
key ideas, adapt outcomes, 
reduce workload, 
Nate: Alphasmart

Socio-Emotional
Nate:  tunes out, seeks 
attention, few friends

Challenge
Izzy, Keisha,
Brittney, Glen



Response to Intervention (RTI)

¤Some core assumptions
¤ The educational system can effectively teach ALL 

children
¤ Early Intervention is critical (catching kids BEFORE they 

fall)
¤ A multi-tiered service delivery model is necessary
¤ Research based interventions implemented



Changing our support models

Resource SLP ELL

literacy Numeracy

First 
Nations

behaviourSocial –  
emotional

Resource

SLP

literacy

First Nations

ELL

Numeracy





RESPONSE TO 
INTERVENTION 
(RTI)

STUDENTS

S, MOORE ADAPTATIONS & MODIF ICATIONS- SDL 2012



Lens: Grade 9 – Social Studies
Teacher: Bryce Miller

Regular Outcomes

Tyler, Montana, Karissa, Courtney, 
Jennifer, Mona, Kaaljeet, Summer,

Amit, Zafar, Turner, Karm, Colin,
Sarah, Ryan, Brian, Cynthia

Philip, Shaun
Tudor, Alexa, 

Paris, Talha

Rahul
Niccole

Modified Schmodifed. Shelley Moore, 2012

EA: Sharon Hovbrender
Resource Teacher: Shelley Moore
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Tier 1

Tier 2

Tier 3

RTI Triangle
Lens: Science 10

Co-planning for All Shelley 
Moore 2013

Rocky
Keelor

Keisha

Jordyn
Jamie
Johnny 

Sarah
Michael
Raven
Colten

Rae Josh H. Adam K.

Kaitlyn Blake Jared Josh N. Nick C.

Reece
Joel Kyle

Isaiah



Tier 1

Tier 2

Tier 3

RTI Triangle
Lens: PE 8

Co-planning for All Shelley 
Moore 2013

-Annie
- Kaen
- Laural

- Danielle     - Kory - Anna
- - Ryan S. - Brian B.     - Josh 
- Riley - Kyle - Tomas

- - Kristen - Sara
- Donny - Denby - Sheldon -

Keaston
- Lauryn - Emily - Kayden - Sem
- Lucas



What about smaller class sizes

¤ RTI can be used for any group size

¤ Even when working with a smaller group of students there 
will be students who need more or less support.

¤ Every setting can be differentiated, and a multi tiered 
approach can be used for example ,in resource room 
settings, guided reading groups, or life skill classes and  as 
well



Tier 1

Tier 2

Tier 3

RTI Triangle: Resource 8-12
Lens: Literacy

Co-planning for All Shelley 
Moore 2013

Brian

- Daniel     - Kris

- Roxanne -Ashley

- Jonathan - Sal



What about multiple lenses?

¤ Cross – curricular lenses

¤ Embedding core competencies



Tier 1

Tier 2

Tier 3

RTI Triangle: Grade 9 Math
Lens: algebra/creative thinking

Jade

Jade

Site Caden Breann
Rache Annabel Johnathan

Ethan
Kendra Alyssa

Eric Cathy X.   Cathy Z
Joanna Monica

Alexandria

Kendra Alyssa
Eric

Monica
Alexandria

Sara  Jennilyn
Aiden Breanna
Kim Kayl Kelly    

Nadia Aida Sam 
Maria Megan  Jackson

Site Caden
Breann

Rache Annabel 
Johnathan Ethan

Breanna
Kim

Sara  Jennilyn
Aiden Breanna
Kim Kayl Kelly    

Nadia Aida Sam 
Maria Megan  Jackson



Tier 1

Tier 2

Tier 3

RTI Triangle
Lens:



RTI Triangle
Grade/Course/Subject (place)

_____________________________

Curricular Lens:

_____________________________

Competency Lens:

_____________________________

Tier 1

Tier 2

Tier 3

Students who need 
the most support

Students who 
need the most 
challenge

Curricular Competency



How do we teach to the range?

1. Know your students

2. Plan backwards: Choose your goals

3. Create a range of success: Start from access and build on 
challenge

4. Extend for those who need even more access or even more 
challenge

5. Build a map!

6. Keep track of multiple sources of evidence

7. SUPPORT THEM!



2. Choose your goals

¤ Backwards Design: Teacher as designer
¤ “To begin with the end in mind means to start with 

a clear understanding of your destination. It 
means to know where you are going so that you 
better understands where you are now so the 
steps you take are always in the right direction.”

¤ Steven Covey

¤ “One starts with the end- the desired results – and 
then derives curriculum from the evidence of 
learning”

¤ Wiggins & McTighe



¤Content
¤What do we need to know?

¤Process
¤What do we need to do?

Choosing goals: Old Curriculum



¤Backwards Design
¤Big Idea
¤What do we need to understand?

¤Content
¤What do we need to know?

¤Curricular Competencies
¤What do we need to do?

¤Core Competencies
¤Who do we need to become?

Planning Using the Renewed Curriculum



What else is different? The ratios!



The goal ratios have shifted



How do we teach to the range?

1. Know your students

2. Plan backwards: Choose your goals

3. Create a range of success: Start from access and build on 
challenge

4. Extend for those who need even more access or even more 
challenge

5. Build a map!

6. Keep track of multiple sources of evidence

7. SUPPORT THEM!



3. Start from access, build on 
challenge: Planning Pyramid

Even more 
goals

More goals

Goals



Even more 
goals

More goals

Goals

3. Start from access, build on 
challenge: Planning Pyramid



Do this….



1 of 3 things happen

¤ Did you try your best

¤ Did try your best and give up

¤ Did you not try at all



Let’s try again…



Belly Dancing!!!



Segregated Education

Beginner

Intermediate

Advanced



Integrated Education

Beginner

Intermediate

Advanced



Inclusive Education

Beginner

Intermediate

Advanced



You CAN be a belly 
dancer!!!

Travelling 
Twist

Walking 
shimmy

Shimmy



Start: Shimmy



Now try: Walking Shimmy



Now do: Travelling Twist



1 of 3 things happen

¤ You try your best

¤ You try your best and give up

¤ You don’t try at all



Talk to your neighbour!
¤ What are you thinking?

¤ What questions do you have?

¤ What does this connect to?



How do we teach to the range?

1. Know your students

2. Plan backwards: Choose your goals

3. Create a range of success: Start from access and build on 
challenge

4. Extend for those who need even more access or even more 
challenge

5. Build a map!

6. Keep track of multiple sources of evidence

7. SUPPORT THEM!



Goals for FEW

Goals for MOST

Goals for ALL

Access

4. Extend for access and/or challenge

Challenge

What is the 
yellow post?

C
A

N
C

O
UL

D
M

US
T What is the 

base?

THE BIG 
IDEA!

GROWTH MIDSET!

Range of GOALS



Combining Frameworks

RTI Planning 
Pyramid

WHO am I 
teaching?

WHAT am I 
teaching?



Combining Frameworks

Class 
Profile/ RTI

WHO am I 
teaching?

WHAT am I 
teaching?

Planning 
Pyramid



How do we teach to the range?

1. Know your students

2. Plan backwards: Choose your goals

3. Create a range of success: Start from access and build on 
challenge

4. Extend for those who need even more access or even more 
challenge

5. Build a map!

6. Keep track of multiple sources of evidence

7. SUPPORT THEM!



Rubrics vs. Learning Maps

deficit deficit Standard
goal





Rubric



Rubrics vs. Learning Maps

Standard More complex More complex
goal



Learning Map



Rubrics vs. Learning Maps

Standard More complex More complex
goal

goal

goal



It’s the journey, not the destination



Course/Subject/Grade(s): Planning Team:

Unit Big Idea: Unit Guiding Question:

Goals Access All Most Few

Content:

C
ur

ric
ul

ar
 

C
om

pe
te

nc
ie

s
Building an Assessment Map!



Example: Math 8

Unit: Shape & 
Space

Goal for ALL: 
2D/3D shapes, 
math 
vocabulary



Tier 1

Tier 2

Tier 3

Class Profile
Lens: Math 8
Shape & Space

Jodi

Kendra Alyssa
Eric Cathy X.   

Cathy Z
Joanna Monica

Alexandria
Aiden Sara

Jennilyn Breanna Kim Kayla Kelly    Nadia Aida
Sam Maria Megan JacksonSiteah

Cody Bob
Ruth Andrew Jake Esther



The lesson goal…

Access All Some Few

What are
shapes? (square,
rectangle, 
triangle, circle)

What is 2D/3D, 
prism, cube, 
rectangular 
prism, length, 
width, height, 
area, volume?

What is triangular
prism, face, 
surface area?

What is cylinder, 
base, net?

Start here

Add on complexity



The lesson – Start 



rectangle circle triangle square

cube rectangular 
prism

cylinder triangular prism

Sort the pictures/words



face surface area base net

width height area volume

2D 3D prism length



Draw it!

¤ The words you know

¤Show what the words means in 
Pictures

¤ The words you don’t know
¤ use text, internet, each other
¤ show what the words mean in pictures



The lesson goal…

Access All Some Few

Build a 3D prism

Draw a line with 
a ruler

Build a 3D prism 
with a volume of 
24 units3

Create a 
drawing of a 3D 
prism with a 
volume of 24 
units 3

Build a net for a 
prism with the 
volume of 24 
units 3

Determine the 
surface area for 
a 3D prism with 
the volume of 24 
units 3

Start here

Add on complexity



Lesson Approaching
(Access) Meeting 

(All) 
Fully Meeting

(Most)
Exceeding

(Few)

2D
/3D

shapes

Vocabulary

Area

- Can identify 
square, rectangle, 
triangle, circle

- Can sort 2D/3D
shapes

- Can identify and 
communicate using math 
vocabulary (2D, 3D, prism, 
rectangular prism, cube, 
length, width, height, surface 
area,)
(fluency- 3 statements)

- Understands the difference 
between 2D/3D
- Can develop and apply 
formula for area of a square, 
rectangle

- Can identify and 
communicate using math 
vocabulary (triangular prism,  
faces, formula, base)
(flexibility- different structures)

- Can identify faces of a 
shape
- Can develop and apply
formula for area of a triangle

- Can identify and 
communicate using math 
vocabulary (cylinder, 
circumference, radius)
(originality)

- Can identify the base of a 
shape
- Can develop and apply 
formula for area of a circle

N
ets

Construct a 
net

Deconstruct
a net

- Can identify 3D 
shapes (cube, 
triangular prism, 
rectangular prism)

- Can draw and construct a 
net for a rectangular prism

- Can identify the base and 
faces of a rectangular prism 
with a net

- Can draw and construct a 
net of a triangular prism

- Can identify the base and 
faces of a triangular prism 
with a net

- Can draw and construct a 
net of a cylinder

- Can identify base and 
faces of a rectangular and 
triangular prism from multiple 
perspectivesSurface A

rea

Rectangular
prism

Triangular 
prism

Cylinder

- Can identify 2D 
shape faces of a 
net

- Find surface area of a 
rectangular prism in one way 
in one way 
(concrete/pictorial/abstract)

- Find surface area of a 
triangular prism in one way 
(concrete/pictorial/abstract)

- Find surface area of 
cylinder in one way 
(concrete/pictorial/abstract)

- Find surface area of 
rectangular prism in two 
ways in one way 
(concrete/pictorial/abstract)

- Find surface area of 
triangular prism in two ways 
(concrete/pictorial/abstract)

- Find surface area of 
cylinder in two ways 
(concrete/pictorial/abstract)

- Find surface area  of 
composite prisms in all ways 
(concrete/pictorial/abstract)



¤Backwards Design
¤Big Idea
¤What do we need to understand?

¤Content
¤What do we need to know?

¤Curricular Competencies
¤What do we need to do?

¤Core Competencies
¤Who do we need to be?

Planning Using the Renewed Curriculum



Example: Math 8

Unit: 
Pythagorean 
Theory



Course/Subject/Grade(s): Planning Team:

Unit Big Idea
(the circles)

Unit Guiding Question
(turning BIG IDEA into a question)



Course/Subject/Grade(s): Planning Team:

Unit Big Idea: Unit Guiding Question:

Goals Access All Most Few (Tier 1)

Course/Subject/Grade(s): 
Math 8

Planning Team: Graeme & Shelley

Unit Big Idea: The relationship 
between surface area and volume 
of 3D objects can be used to 
describe, measure, and compare 
spatial relationships.

Unit Guiding Question: What is Pythagorean 
Theory and how does Pythagorean Theory 
connect, relate, describe and measure, lines and 
shapes in our world? 

Goals Access All Most Few

Example



Course/Subject/Grade(s): Planning Team:

Unit Big Idea: Unit Guiding Question:

Goals Access All Most Few

Content



Course/Subject/Grade(s): Planning Team:

Unit Big Idea: Unit Guiding Question:

Goals Access All Most Few

Content:

Course/Subject/Grade(s): 
Math 8

Planning Team: Graeme & Shelley

Unit Big Idea: The relationship 
between surface area and volume 
of 3D objects can be used to 
describe, measure, and compare 
spatial relationships.

Unit Guiding Question: What is Pythagorean 
Theory and how does Pythagorean Theory 
connect, relate, describe and measure, lines and 
shapes in our world? 

Access All Most Few

Content:
Pythagorean 
Theorem

I know square root, square, 
area, right triangle, 
rectangle, Squares vs 
rectangle, square 
compared to other shapes, 
area of square, all sides 
are equal, square root, right 
triangle

I know Pythagorean 
theorem

I know how to derive the 
formula for Pythagorean 
theorem

I know how to find a 
missing side of a right 
triangle



Course/Subject/Grade(s): Planning Team:

Unit Big Idea: Unit Guiding Question:

Goals Access All Most Few

Content:

C
ur

ric
ul

ar
 

C
om

pe
te

nc
ie

s



Reasoning & Analysis

Understanding & Solving

Communicating & Representing

Connecting & Reflecting



Course/Subject/Grade(s): 
Math 8

Planning Team: Graeme & Shelley

Unit Big Idea: The relationship between 
surface area and volume of 3D objects can be 
used to describe, measure, and compare 
spatial relationships.

Unit Guiding Question: What is Pythagorean Theory and how does 
Pythagorean Theory connect, relate, describe and measure, lines and 
shapes in our world? 

Goals Access All Most Few

Content:
Pythagorean 
Theorem

I know square root, square, 
area, right triangle, 
rectangle, Squares vs 
rectangle, square 
compared to other shapes, 
area of square, all sides 
are equal, square root, right 
triangle

I know Pythagorean 
theorem

I know how to derive the 
formula for Pythagorean 
theorem

I know how to find a 
missing side of a right 
triangle

C
ur

ric
ul

ar
 C

om
pe

te
nc

ie
s

Reasoning 
and Analysis 

Estimating by comparing to 
something familiar

Using concrete materials to 
understand above concepts 

Using perfect square 
numbers
Building a model using 
concrete materials

Non perfect squares 
numbers

Drawing pictures/ diagrams

Using non whole numbers

Using/ applying an abstract 
formula

Understandi
ng and 
Solving

Explore environment to find 
a right triangle OR find a 
rectangle and make it into a 
right triangle 

Use an example connected 
to personal/ familiar 
experience 

Use an example from a 
context unfamiliar (e.g. 
word problem)

Use an example connected 
to first the first nations 
constellations

Communica
ting and 
representing

Using math vocabulary 
(square, square root, 
rectangle, triangle, equal)
Explain and justify your 
thinking in one way 
(abstract/concrete/pictorial)

Using math vocabulary 
(right triangle) 
Explain and justify your 
thinking in one way 
(abstract/concrete/pictorial)

Using math vocabulary 
(Pythagorean theory, 
formula, non-perfect square
Explain and justify your 
thinking in two ways 
(abstract/concrete/pictorial)

Using math vocabulary 

Explain and justify your 
thinking in all ways 
(abstract/concrete/pictorial)

Connecting 
and 
reflecting

What does this problem 
this remind you of in the 
world?

Find another solution to a 
problem

Pose a new problem or 
question

Describe how Pythagorean 
connects to our self and 
world around us (connect 
to First Nations)





Course/Subject/Grade(s): Planning Team:

Unit Big Idea: Unit Guiding Question:

Goals Access All Most Few

Content:

C
ur

ric
ul

ar
 

C
om

pe
te

nc
ie

s

Core 
Competency
:



Course/Subject/Grade(s): 
Math 8

Planning Team: Graeme & Shelley

Competency Lens: Personal
Target Competency: Personal Awareness & Responsibly

Self Assessment
Pre

Post
Targeted Skill Access All Most Few

How can I self-
regulate to support 
my learning and 
wellbeing? 

I can identify choices, 
supports, strategies, 
that help manage my 
learning and emotions

I can choose activities 
in math class that 
support feeling 
comfortable learning 
and trying new things, 
I know how these 
choices help me

I can accept 
responsibility for my 
physical and emotional 
actions in math class

I can manage my 
feeling my  in math 
class and emotions

I take ownership of my 
learning, goals, and 
behavior in math class

What is a new skill I learned? What is a skill I was reminded of that is useful?

How do I know I have learned this skill?

How	did	these	skills	help	me	be	more	successful	during	this	class?

How can I use the skills that I have learned in other contexts?







How do we teach to the range?

1. Know your students

2. Plan backwards: Choose your goals

3. Create a range of success: Start from access and build on 
challenge

4. Extend for those who need even more access or even more 
challenge

5. Build a map!

6. Keep track of multiple sources of evidence

7. SUPPORT THEM!



6. Keeping track of evidence
1. Standards based vs. standardized curriculum



Rethinking Letter Grades









How do we teach to the range?

1. Know your students

2. Plan backwards: Choose your goals

3. Create a range of success: Start from access and build on 
challenge

4. Extend for those who need even more access or even more 
challenge

5. Build a map!

6. Keep track of multiple sources of evidence

7. SUPPORT THEM!



¤ Place Based
¤ Where will we implement our plan?

¤ What is your curricular place/ community/location/land?
¤ Teach skills in the context and transfer out vs. teach out of 

the context and transfer in

¤ Start with Strength 
¤ What can we already do and what do we need to do next? 

vs. Where should we be and why aren’t we there?

¤ Responsive
¤ What competencies do we need to target?

¤ As an individual
¤ As a group as a whole

¤ Continuums of Success
¤ What is our range?

¤ Who needs the most support?
¤ Who needs the most challenge?

BCs Renewed Curriculum



Start with one…



Keep in mind…

“It is not about finding 
the answer…It is about 
finding out what is 
useful.”

¤Bruce Beairsto



One thing..

¤What is one USEFUL thing from today?

¤What do you want to try?

¤What is your next steps?

¤What can you let go of?

¤Who are your nuts!?



Recommended Resources
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New Edition this Fall!!!
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