
 

 
 

EPSE 390K: Teaching and Supporting Diverse Learners 
Instructor: Shelley Moore, PhD Candidate    
Email: shelley.moore@alumni.ubc.ca   
Class hours: Monday-Friday, 830 am – 430 pm  
Class dates: July 15-19, 2019 
Location: WKTEP 
  
Course Description 
Using BCs renewed curriculum, Teaching and Supporting Diverse Learners will guide 
students through the theory and practice of inclusive planning and teaching that supports 
the learning for all students. Class wide planning and support frameworks and strategies 
will be explored with opportunities for students to collaborate and create tools for any 
grade and subject area.  
 
Pass/Fail. 
 
Course Overview 
 
This course is designed to engage you, as a teacher-inquirer, in activities, readings, 
discussions and dialogues about what it might mean to engage in ‘teacher research’ as 
lived inquiry. In particular, this course will help you situate and make choices about your 
practice-based inquiry. This course creates a space for you to engage in inquiry through 
fieldwork grounded in questions, tensions and possibilities related to your practice. 
Building from your experience, the readings, and instructional activities we engage in this 
semester, you will develop an initial and/or elaborated proposal for an inquiry. 

 
Course Objectives 

Students will... 

…explore the rationale of inclusive education 

…critically consider theoretical ideas and practical applications of inclusive design and 
practice 

… participate and engage in daily readings, discussions and reflections to more deeply 
understand concepts uncovered over the course 

… collaboratively apply design strategies to support inclusive practice 

… communicate and present learnings and reflections with evidence 
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Required text 
 
Various articles (see course schedule below) available on website: 
 
www.blogsomemoore.com 
 
click on tab: UBC 
click on link: EPSE 390K 
 
direct link: https://blogsomemoore.com/epse-390k/ 
password: ubc 
 
Evaluation Criteria and Grading 

The goal of this course is for students to grow as well-informed, knowledgeable and 
capable professionals. By employing a pass/fail assessment system, we hope to see our 
students engaged in learning that is meaningful and durable, not focusing upon 
competition with each other but focusing, instead, on developing and constructing 
collegial and cooperative learning environments that will serve as models in their 
ongoing teaching careers.  

The UBC Okanagan Faculty of Education will use marking schemes and rubrics with a 
minimum pass equivalency set at a B+ (76%) in UBC’s standard marking system. Most 
students are admitted to the Faculty with grades that are at this level or exceed this level. 
We feel that achieving a minimum equivalency of B+ is expected if one is to move into 
the profession as a well-informed, knowledgeable and capable educator. 
 
Participating as a member of our Learning Community (required by not graded)  
This includes participating in class activities and sharing drafts of your proposal and 
ideas generated in/from class activities with partners, small groups and the class.  This 
culminates in sharing your reflective analysis on the final day of class and conferencing 
with peers on your inquiry proposals.  
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Course Topics & Questions, Readings and Assignments 
 
Week Guiding Question(s) Readings 
Monday, 
July 15, 2019 
 
Assignments 
(individual) 
Reflection 1 

What is Inclusive 
Education & Why is it 
Important? 

Course Pre Reading  
Snow, K. (2007) 
Biklen, D. & Burke, J. (2006) 
 
Choose 1 
Ferguson, D (2008) 
Jackson, Ryndak & Wehmeyer (2010) 
Johnston, J. (2010) 
Konza, D. (2008) 
Ruswick-Cole, K. (2011) 
Specht, J. (2013) 

How can I get to 
know, and utilize the 
diversity and strengths 
of all my students in 
inclusive classrooms? 
 

Alberta Education (2010) – Chapter 3 
Lopez & Louis (2009) 
Manthey (2007) 
 
Choose 2 
Brownlie, F. & King, J. (2011) – Chapter 8 
Hawthorne (2009) 
Yeager & Dweck (2012) 
White & Waters (2015) 
Park & Peterson (2009) 

Tuesday, 
July 16, 2019 
 

How can we support 
the diverse learning 
needs of all students 
in inclusive 
classrooms? 
 

Choose 2 
Brownlie, F. & King, J. (2011) – Chapter 7 
Ashbaker, B. & Morgan, J. (2012) 
Katz, J. (2013) 
Weiner & Muraski (2005) 
 
Choose 1 
Hunt, J. & Andreason, B. (2011) 
Coyne (2012) 
Rao & Meo (2016) 
 
Choose 1 
Fuchs et al. (2012) 
Noll (2013) 
American Teacher (2008) 
McIntosh et.al (2011) 
 
Optional 
Alberta Education (2010) Ch. 8 – 13 

Wednesday, 
July 17, 2019 
 

How can we design 
curriculum for 
inclusive classrooms 

Cameron & Gregory (2014) - Chapter 2 
 
Choose 2 
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Assignments 
(individual) 
Reflection 2 
 
 

using BC’s renewed 
curriculum? 
 

Childre, Sands & Pope (2009)  
Davies et al (2008) - Chapter 3 
Wiggins & McTighe (2005) 
Tomlinson & McTigue (2006) 
 

Thursday, 
July 18, 2019 

How can we design 
curriculum for 
inclusive classrooms 
using BC’s renewed 
curriculum? 
 

Schumm, J. et al (1994) 
 
Choose 3 
Browder et al. (2006) 
Noble, T. (2004) 
Schumm, J. et al (1997) 
Government of Alberta (2010) - Chapter 2 
 

Friday, July 
19, 2019 
 
Assignments 
(individual) 
Reflection 3 
 
Assignments 
(group) 
- Group 
presentation 
- Classroom 
support plan 
- Unit plan 

How can a create 
learning access and 
challenge for all 
students in inclusive 
classrooms? 
 

Hitchcock, C. et al. (2002) 
Green, J. et al. (2012) 
 
Choose 2 
Fisher, D. & Frey, N. (2001) 
Alberta Education (2010) - Chapter 10 
Courtade-Little & Browder (2005) 
Schnellert et al. (2015) – Chapter 4 
 
 

What have we 
learned? 

Group presentations of learning 

 
 
Course Policies  
 
Attendance 
 
You are expected to attend every class unless you inform me beforehand, are sick, or 
have an emergency. Please remember that this class values and builds on socially 
constructed knowledge through collaborative activities and group discussions. Not 
attending classes will affect your learning of course content. 
 
Missed Class 
 
You are responsible for collecting missed materials from a classmate and must be up-to-
date by the following class. Please be sure to negotiate an alternate learning task. 
 
Readings 
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You must read the week’s readings prior to that week’s class. The readings are listed in 
this course outline.  
 
Assignments  
 
All assignments must be completed in order to pass the course. Please try to hand your 
assignments in on time.  

A) Individual Reflections (1-2 pages double spaced)  

Due July 15, 2019 - Reflection #1:  

What is Inclusive Education & Why is it Important? What do I already do that supports, 
mine or others’ inclusive practice, in my role and context?  

What are my questions about inclusive support, planning and practice? 

Due July 17, 2019 - Reflection #2:  

What are you learning about so far in this course? What questions are being answered? 
What questions are coming up for you?  

Due July 19, 2019 - Reflection #3:  

What from this course are you taking away with you? What questions have been 
answered? What are some learnings, ideas, or strategies that you want to try out or share 
with others? How can you enact your learnings in your contexts going forward? 

B) Group Presentation – Due July 19, 2019 

10-12 mins 
What are 1-2 big learnings from this course? What is your evidence? Where do you want 
to go next to continue your learning?  

C) Group Planning Project – Due July 19, 2019  

Design a classroom support plan for your case study class 

Design a sample unit learning map with extensions for access and challenge for your case 
study class  

Missed Class  

You are responsible for collecting missed materials from a classmate and must be up-to- 
date by the following class.  
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Language and Formatting 

Correct use of language is one of the criteria included in the evaluation of all written 
assignments. All assignments must be written neatly or typed in 12 point font and 
submitted in class and in paper form. You must use correct grammar and spelling and 
standard writing conventions. Please write coherently and demonstrate your learning of 
class content. References should be in the recognized format of APA: 
http://web.ubc.ca/okanagan/library/citations.html.  
 
Academic Integrity 
 
The academic enterprise is founded on honesty, civility, and integrity. As members of 
this enterprise, all students are expected to know, understand, and follow the codes of 
conduct regarding academic integrity. At the most basic level, this means submitting 
only original work done by you and acknowledging all sources of information or ideas 
and attributing them to others as required. This also means you should not cheat, copy, 
or mislead others about what is your work. Violations of academic integrity (i.e., 
misconduct) lead to the breakdown of the academic enterprise, and therefore serious 
consequences arise and harsh sanctions are imposed. For example, incidences of 
plagiarism or cheating may result in a mark of zero on the assignment and more serious 
consequences may apply if the matter is referred to the President’s Advisory Committee 
on Student Discipline. Careful records are kept in order to monitor and prevent 
recurrences.  
 
A more detailed description of academic integrity, including the University’s policies 
and procedures, may be found in the Academic Calendar at 
http://okanagan.students.ubc.ca/calendar/index.cfm?tree=3,54,111,0.  
 
Disability Services:   

The Disability Resource Centre ensures educational equity for students with disabilities, 
injuries or illness. If you are disabled, have an injury or illness and require academic 
accommodations to meet the course objectives, please contact Earllene Roberts, the 
Diversity Advisor for the Disability Resource Centre located in Commons Corner in the 
University Centre building (UNC 227). 

UBC Okanagan Disability Resource Centre:  
UNC 227A 250.807.9263 

email earllene.roberts@ubc.ca  

Web: www.ubc.ca/okanagan/students/drc 

Ombuds Office: 
The Ombuds Office offers independent, impartial, and confidential support to students in 
navigating UBC policies, processes, and resources, as well as guidance in resolving 
concerns related to fairness. 
UBC Okanagan Ombuds Office:  
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UNC 227B 250.807.9818 

email: ombuds.office.ok@ubc.ca 
Web: http://ombudsoffice.ubc.ca/ubc-okanagan-2/  

 

Equity and Inclusion: 

UBC Okanagan is a place where every student, staff and faculty member should be able 
to study and work in an environment that is free from discrimination and harassment. UBC 
prohibits discrimination and harassment on the basis of the following grounds: age, 
ancestry, colour, family status, marital status, physical or mental disability, place of origin, 
political belief, race, religion, sex, sexual orientation or unrelated criminal conviction. If 
you require assistance related to an issue of equity, discrimination or harassment, please 
contact the Equity and Inclusion Office.  

UBC Okanagan Equity and Inclusion Office: 

UNC 227C 250.807.9291 
email: equity.ubco@ubc.ca 

Web: www.ubc.ca/okanagan/equity 
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