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How do we support communities of identity?

How do we support communities of diversity?

How do we move away from groups of deficit?



How do we 
include students 
who are 
different?

How do we teach to 
student diversity?

VS.
VS.

How do we teach to 
student identity?

What is Inclusion?
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What are student dimensions that we can capture
(so that we can design for them)?

Strengths

Interests

Identities

Goals

Needs
Barrier

s
Supports

Strate
gies

Stretch
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Input 
Adapting the way instruction is 
delivered to the learner 

Example: Use different visual 
aids, concrete examples, hands 
on activities, cooperative 
groupings

Difficulty 
Adapt the skill level, problem 
type or rules of how the learner 
may approach the work 
Example: Allow a calculator, 
simply directions

Degree of participation 
Adapt the extent to which a 
learner is actively involved in the 
task 
Example: In PE, student is I 
charge of scoring, while others 
play game

Output 
Adapt how the learner responds 
to instruction 
Example: allow verbal vs. written 
response, allow students to 
choose method of expression

Level of Support 
Increase the amount of help the 
learner receives 

Example: Assign peer buddies, 
peer tutors, or educational 
assistants

Alternate goals 
Adapt the goal or outcomes 
while using the same materials 
Example: In social studies, 
expect a student to find 
provinces on a map while other 
find provinces and capitals

Time 
Adapt the time allowed for 
learning or task completion 
Example: extend time if needed

Size 
Adapt the number of items that 
the learner is expected to learn 
or complete 
Example: reduce the number of 
math questions around a 
concept

Parallel  curriculum 
Provide the different instruction 
and materials to meet individual 
goals 
e.g. a task that is similar to class 
– meet the same goals, but is 
individualized

http://www.spannj.org/pti/Curriculum_Modifications_and_Adaptations.pdf
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Making supports adjustable

“What ever I need I have access too!”

• What is this support?
• Why is it useful?
• How do I use it?
• What does it look like/ 
sound like/ feel like?

• How do I know when I need it?
• How do I know when I don’t?



Support: Gum
• What is this gum?
• Why is gum useful?
• How do I use gum as a support?

• What does gum look like when I use it?
• What does gum sound like when I use it?
• What does gum feel like when I use it?

• How will I know when I need gum?
• How will I know when I don’t need gum?








