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Nexwlélexm (Bowen Island)

The Islands Trust Council acknowledges that the lands and waters that

encompass the Islands Trust Area have been home to Indigenous

peoples since time immemorial and honours the rich history,

stewardship, and cultural heritage that embody this place we all call

home. ows

&sii‘/
The Islands Trust Council is committed to establishing and maintaining
mutually respectful relationships between Indigenous and non- eorgia
Indigenous peoples. Islands Trust states a commitment to Reconciliation
with the understanding that this commitment is a long-term relationship-
building and healing process.

*The Islands Trust Council will strive to create opportunities for
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knowledge-sharing and understanding as people come together to
preserve and protect the special nature of the islands within the Salish
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What Infrastructure can
be put in place that will

make choosing
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What is the role of peers
in supporting inclusgion.’



How are peers with and without disabilities ALREADY
participating together throughout their school day?

OR

How do you hope that students with and without disabilities could
rarticipate together in the future?
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INSPIRED BY DOUG BIKLEN

ISLAND IN THE MAINSTREAM

MRS. JONES AND MRS. COOPER ARE
STILL TRYING TO FIGURE OUT WHY FRED
DOESN’T FEEL LIKE PART OF THE CLASS.

© 2002 MICHAEL GTANGRECO, ILLUSTRATIONS KEVIN RUELLE

« Many children with disabilities, although

present, typically spend their day
socially isolated in places and activities
working on the side with individually

assigned assistants. (Jameson, Mcdonnell,

Polychronis & Riesen, 2008; Feldman, Carter, Asmus &
Brock, 2015)

This approach used to support children
with disabilities in classrooms, has little

to no research to back it up (Giangreco &
Doyle, 2007; Carter, Sisco, Melekoglu & Kurkowski, 2007)

Educational assistants and support staff
that children with disabilities are left to
interact with, “may prevent the very
social goals they are present to
promote (2010)" (Giangreco & Doyle, 2007)
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Proximity Influences Participation

Case 2 Classroom Arrangement (Strategic Groupings i i
Case 1 Classroom Arrangement (Choice Seating) 8 ( gl pings) Case 3 Classroom Arrangement (Strategic Groupings)

oz | | CEDm:

Case 4 Classroom Arrangement (Strategic Groupings)

Case 5 Classroom Arrangement (Strategic Grouping & Choice)
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How do we increase student

» Create seating plans strategically so they are flexible and always giving
students with and without disabilities different opportunities to be
together

* Prevent students with disabilities from working in isolation with a support
adult by:

* Having an adult work with a group of students with and without
disabilities

* Having adults circulate, and not be stationary
* Having adults facilitate peer mentoring and support




How do we increase student PARTICGIPATION-?

* It was more likely for students with disabilities and their peers
to participate In without adult facilitation

* It was more likely for students with disabilities and their peers
to participate in when:

e Adults and connection
 Learning activities were designed to be



How do we increase student PARTICGIPATION-?

* It was more likely for students with disabilities and their peers
to participate In without adult facilitation

* It was more likely for students with disabilities and their peers
to participate in when:

e Adults and connection
 Learning activities were designed to be




http://www.engagingalllearners.ca/sal/peer-mentoring/index.php?id=3




http://www.engagingalllearners.ca/sal/peer-mentoring/index.php?id=3

ENGAGING ALL LEARNERS!

Learning Supports Diverse Learning Needs Instructional Leadership Early Learning Ressources en Frangais

B> ‘D 0:00/ 2:02 - Introduction B & Youlube m LJ

Video Index

1.

Importance of natural supports [1:25]
© Play Video ) Learning Guide

. How peer mentors can provide natural supports [1:11]

© Play Video 1) Learning Guide

. How educational assistants need to work differently [2:01]

© Play Video ) Learning Guide

. How peer supports differ from adult-delivered supports [2:20]

© Play Video ) Learning Guide

. Providing "just enough" support [1:30]

© Play Video 1) Learning Guide

. Signs of too much support [1:21]

© Play Video ) Learning Guide

Peer Mentoring to Support
Students with Disabilities

This PD resource addresses practical and promising approaches for developing supports
and fostering relationships among students with and without significant disabilities both in
the classroom and throughout their educational journey.

"Quality mentoring is mentoring that produces significant, lasting, positive outcomes for
mentees. It is responsible, ethical, effective mentoring. Mentoring programs come in all
shapes and sizes but there are some key components that help to ensure quality and that
the needs of the mentee, volunteer mentor, organization and community are fulfilled."
Alberta Mentoring Partnership
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Increasing student participation
through shared learning

experiences wWith peers?

* Facilitated Peer Support/ Mentoring
* Shared Universal Supports

* Shared Learning Goals

* Shared Access Points

* Shared Learning Tasks
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What is facilitated P&ER SUPPORT?

* Peers serve a valuable co-regulating role in the shared learning experiences
« Adults guide peers in how to learn with/interact with each other
* Peers are not replacements for instruction from adult support

» Peers can benefit from from the shared support provided



Increasing student participation
through shared learning
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* Facilitated Peer Support/ Mentoring
* Shared Universal Supports

* Shared Learning Goals
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* Shared Learning Tasks

2023



What are shared UNiVERSAL SUPPORTS?

 Supports (tools) and Strategies (actions) designed for a specific need and
made available to anyone

* Reducing and eliminating barriers in an environment for all students — even
If the barrier does not limit them

* Teaching all students how to use supports and strategies even if they don’t
“qualify” or “prove” that they need them



Shared Universal Support - Grade 9 English

L A TOINEA VA = VAL YW

Images of
events
including
| activities,
clothing,
popular
books,
movies,

| people etc.

Songs and
sounds to
listen to

J

Textures

Spices to smell and taste ; Familiar flavours



What do you notice about
student proximity and
participation in these

examples?
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* Facilitated Peer Support/ Mentoring
* Shared Universal Supports

* Shared Learning Goals
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Shared Learning Opportunities — Grade 3

e Shared Learning Outcome: | know different types of forces




What are shared LEARNING OUTC(OMES?

 All students in a class working towards a common grade level standard,
regardless of ability level

* For students who need more accessibility, an accessible objective is
derived from the grade level standard or outcome as a scaffolded
predicted sequence

* For students who need more challenge, an extending objective is derived
from the grade level standard or outcome as a scaffolded predicted
sequence



What are shared ACCESS POINTS?

* Everyone starts a task in an accessible way
* Some students move onto more complex components

» Access points can be derived from a grade level standard and can act as a
scaffolded starting point for all

* Access points can be derived from a grade level task and can act as a
scaffolded starting point for all

* Not a modification



Shared Access Point

e Shared Learning Outcome: | know different types of forces

Push Pull




Shared Access Point

e Shared Learning Outcome: | know different types of forces




What are shared LEARNING TASKS?

» All students in a class are participating together in a shared activity

» Some students may be participating in the task with a different purpose
* Some students may be participating in the task with a different role

* Some students may be participating in the task at a more complex level
* Everyone starts together, but can end in different places
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Shared Learning Task

Shared Learning Outcome: | know different types of forces

Start Together

CAN

Go as far as you can!

-

Finish building the monster trap with your group

~

G L
e N o
Add a falling force to your monster trap l .
\_ J
4 N
Add a push or a pull force to your monster trap /%.
G J .
4 N [/
Add a material to slow down an object || @
\_ VAN
4 N
Add a material to speed up an object
g VAN
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* Facilitated Peer Support/ Mentoring
* Shared Universal Supports
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Shared Learning Opportunities — Grade 8 Math

Math 8 Shared Learning Standard: Students will know surface area and
volume of regular solids, including triangular and other right prisms and

cylinders



Shared Access Point

Math 8 Shared Learning Standard: Students will know surface area and volume of regular solids,
including triangular and other right prisms and cylinders

Everyone
starts here

Add on complexity

| know the names of 2D : I know how 2D shapes are | know how to build the net of | | know what a cylinder is : I know how to find the
shapes | related to 3D prisms a cube and a rectangular I know how to find the | surface area and volume of
| know what a prism is I 1 know the faces of a prism prism surface area of a cylinder | an irregular object that
| know he difference between : | know cube and rectangular | know what a triangular I know how to find the the : incorporated different
2D and 3D | prism prism is volume of a cylinder | prisms
I know length | I know what surface area is I know how to find the | know how to build a net for |
| know width : I know how to find the surface area of a triangular a cylinder :
| know height | surface area of a cube and prism |
| know how to find the area of | rectangular prism I know how to find the I
a square and a rectangle : | know what volume is volume of a triangular prism :

| | know how to find the | know how to find the net of |

| volume of a cube and a triangular prism I

| rectangular prism | know base |

: I know what a net is | know the net for different :

I prisms I

S
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Math 8 Shared Learning Standard: Students will know surface area and volume of regular solids,

Shared Learning Task

including triangular and other right prisms and cylinders

S
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Everyone
start here
P
Cut out the vocabulary words and sort into words you know
NEED ,
and words you don’t know
.
4
— MUST Using your background knowledge, create or connect a visual
§ to show you understand the words you know
>
S
o CAN Come up with a plan and find out more about the words you
= don’t know
G \\
(7]
© -
S COULD Create a visual for the words you don’t know based on your
new learning
.
4
Connect with other groups to make sure that everyone in the
TRY TO . :
class know the math vocabulary for this unit
.
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Shared Access Point

triangle square
Words | Know Words | Don't Know
rectangle circle
cube rectangular prism cylinder triangular prism
MO ORE pH.p. 202
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Shared Learning Task

face surface area base net
width height area volume
2D 3D prism length
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Shared Access Point

Math 8 Shared Learning Standard: Students will know surface area and volume of regular solids,
including triangular and other right prisms and cylinders
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Add on complexity

| know the names of 2D : I know how 2D shapes are | know how to build the net of | | know what a cylinder is : I know how to find the
shapes | related to 3D prisms a cube and a rectangular I know how to find the | surface area and volume of
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| know height | surface area of a cube and prism |
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a square and a rectangle : | know what volume is volume of a triangular prism :

| | know how to find the | know how to find the net of |

| volume of a cube and a triangular prism I

| rectangular prism | know base |

: I know what a net is | know the net for different :

I prisms I
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Shared Learning Task

Math 8 Shared Learning Standard: Students will know surface area and volume of regular solids,
including triangular and other right prisms and cylinders

Everyone
start here
4 N\
NEED Build a 3D prism
. J
4 N\
< MUST Build a 3D prism with the volume of 24 units3
S
2 , .
§ CAN Create a drawing of your 3D prism
L . Y
[%2]
© - N
o)
© COULD Build a net of your 3D prism
. J
4 N
TRY TO Find the surface area of of your 3D prism
Skeuuy \_ y
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What do you notice about
student proximity and
participation in these

examples?




- Why are Peer Connections Important?

Benefits for Students with Disabilities Benefits for Peers
* |[Increased attendance

* Increased attendance * Increased access to support and

» Increased outcomes during accessible planning
school * Increased appreciation of diversity

* Increased outcomes after leaving * Personal growth
school * Increased awareness of disability

* Increased friendships Issues

* Decreased stigma * Increased advocacy Skills

* Increased access to and growth * Increased interest in pursuing careers
within grade level curriculum in field

* Increased friendships
N
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Taking Action: Some Ideas!

watch the 5MM video and have a conversation with your team about your reflections
 Watch the Erik Carter video Series and share with staff and meet to discuss

» Choose an article or a video from the resource list. As a team eat lunch together one
day and have a discussion about what you are learning

* Design a learning activity or support for students with and without disabilities to
participate share

- Share a resource with someone not on your team, connected to what you are learning

 Share a summary of what your team learned with your staff at a staff meeting or a
professional development session

« Have another idea? Go for it!

2023
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https://padlet.com/fivemooreminutes/co-creating-
criteria-for-proximity-and-participation-with-pe-
Svtatggasbcz3sxg

1

Vi:ng‘Criteria for Proximity and Participation with Peers

To support : What is a good How do we stay

accountable to

inclusion, what is How do we

important for
classrooms and
schools to know
about "proximity
& participation
with peers?"

prepare for the
increase of peer
proximity &
participation in
classrooms and
schools?

place to start What further

when trying to
increase peer
proximity &
participation in
classrooms and
schools?

actions can you
take to increase
peer proximity
and participation
in classrooms and
schools?

increasing peer
proximity &
participation in
classrooms and
schools over
time?




RESOURCES

« 5MM Podcast with Mabel and Jo:

« https://podcasts.apple.com/ca/podcast/the-five-moore-minutes-
podcast/iIdI43903318571=1000509241169

« 5MM Podcast with Parker & Cruz

 https://podcasts.apple.com/ca/podcast/the-five-moore-minutes-
podcast/idl439035318371=10004 21850621

 Erik Carter Video Series
 http://www.engagingalllearners.ca/sal/peer-mentoring/index.php?id=3

e Articles
. Shippy (2015)

« Pon-Berry et al. (2019)
« Owusu (2020)



https://podcasts.apple.com/ca/podcast/the-five-moore-minutes-podcast/id1439038183?i=1000509241169
https://podcasts.apple.com/ca/podcast/the-five-moore-minutes-podcast/id1439038183?i=1000509241169
https://podcasts.apple.com/ca/podcast/the-five-moore-minutes-podcast/id1439038183?i=1000421830621
https://podcasts.apple.com/ca/podcast/the-five-moore-minutes-podcast/id1439038183?i=1000421830621
http://www.engagingalllearners.ca/sal/peer-mentoring/index.php?id=3
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paraprofessionals in inclusive high school classrooms. Research and Practice for Persons with Severe Disabilities, 3X4), 213-227.

Carter, E. W,, Sisco, L. G, Brown, L., Brickham, D., & Al-Khabbaz, Z. A. (2008). Peer interactions and academic engagement of youth with
developmental disabilities in inclusive middle and high school classrooms. American Journal on Mental Retardation, 1136), 479-494.
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Fisher, D., & Frey, N. (2001). Access to the core curriculum: Critical ingredients for student success. Remedial and Special education,
223),148-157.

Fryxell, D., & Kennedy, C. H. (1995). Placement along the continuum of services and its impact on students' social relationships. Journal of
the Association for Persons with severe Handicaps, 2(X4), 259-269.

Giangreco, M. F. (2010). One-to-one paraprofessionals for students with disabilities in inclusive classrooms: Is conventional wisdom
wrong?. Intellectual and Developmental Disabilities, 48(1),1-13.

Giangreco, M. F., & Doyle, M. B. (2007). Quick-guides to inclusion: Ideas for educating students with disabilities. Brookes Publishing
Company. PO Box 10624, Baltimore, MD 21285.
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THANK YOU!

Shelley,
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GET IN TOUCH

Email: bookings@drshelleymoore.com

LEARN MORE

Web: www.drshelleymoore.com




